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THE BOOMER is named after the Elsee bell, a huge bronze bell presented to the School in 1914 by the family of The Rev. Charles 
Elsee, a former maths teacher. Commonly called ‘The Boomer’, it is inscribed with the School motto – Orando Laborando. It was rung 
every day at midday throughout World War I for Rugbeians on active service, when work at the School stopped for five minutes. The 

Boomer continues to be rung from the Chapel Tower every morning during term-time.
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We want our community to be intellectually restless in the 
pursuit of excellence, to be rigorous in all aspects of life, and to 
be persistently reflective. Our students are helped by our staff to 
develop these 3 Rs in all aspects of their lives at Rugby, from the 
way they form and maintain relationships to how they approach 
the challenges of academic study. Central to our success in 
developing these qualities is that our staff, like our students, strive 
to live by the values that are so important to us.

This 'Boomer' celebrates our staff and gives a flavour of the ways in 
which they model the behaviours we cultivate in our students. 

Reflection is particularly evident in the research based approach that 
is promoted by our learning awards, lesson capture technology and 
the links our sports staff enjoy with elite sports clubs. 

Intellectual restlessness is embodied by Rob Colley and Paul 
Teeton's pursuit of further degrees, and by the courageous decision 
of our Drama staff to take their grade 8 Lamda awards alongside 
the students they teach. 

Rigour is perhaps best shown by the professional musical 
performances of David Blackadder and James Oxley and the on-
going commercial success of our art teacher, Joe Ryan. 

Our staff are united in a desire for growth and development in the 
pursuit of excellence, and this helps to make Rugby such a vibrant 
and intellectually rich community. 

Gareth Parker-Jones 
Deputy Head (Academic)

THE WHOLE POINT OF AN EDUCATION, WE BELIEVE, IS THE DEVELOPMENT OF THE WHOLE 
PERSON. WE HAVE PUT ‘3 RS’ AT THE CENTRE OF OUR MISSION TO DEVELOP THE WHOLE 
PERSON: RESTLESSNESS, REFLECTION AND RIGOUR. 

FOREWORD

Head Master: Peter Green 
Editor: Jonathan Smith - JCS@rugbyschool.net
Creative Director: Tim Mercer - tim@mercerdesign.co.uk
Copywriter: Amanda Hunter - AH@rugbyschool.net
Designer: Reuben Wakeman - www.mercerdesign.co.uk
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PROFESSIONALS THE 

David Blackadder
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PROFESSIONALS 

RUGBY’S STAFF HAVE, THROUGH THEIR  
TEACHING, ALWAYS EXPOSED THE NARROW-
MINDEDNESS OF GEORGE BERNARD SHAW’S 

FAMOUS ADAGE THAT ‘THOSE WHO CAN, DO: 
THOSE WHO CAN’T, TEACH’ BUT A NUMBER OF 

RELATIVELY NEW FACES ARE SHOWING THAT 
TEACHERS CAN BOTH TEACH AND DO!

ENTER THE EXTRAORDINARY MUSICIANS  
DAVID BLACKADDER AND JAMES OXLEY.  
BOTH JOINED RUGBY IN THE PAST TWO  

YEARS AND BOTH ARE EXCELLENT MUSICIANS 
IN THEIR OWN RIGHT. DAVID IS A WORLD 
RENOWNED TRUMPETER, WHILE JAMES IS  
A PROFESSIONAL OPERA SINGER. SO HOW  

DO THEIR MUSIC CAREERS FIT IN, AND  
BENEFIT, TEACHING STUDENTS?

James Oxley
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David studied at the Royal College of Music 
with Michael Laird when he discovered his 
talent for playing the Natural Trumpet. 

“The Early Music movement was really at 
its height then and in combination with 
a buoyant recording industry it wasn't 
long until I was in demand as a freelance 
trumpeter playing on both modern and early 
instruments,” he said.

David’s career took him all over the world to 
many of the greatest concert halls including 
Sydney Opera House, The Musikverein 
in Vienna and Carnegie Hall in New York, 
performing with great musicians and 
conductors.

He became Principal Trumpet with The 
English Baroque Soloists under John Eliot 
Gardiner, The Academy of Ancient Music with 
Christopher Hogwood and The Orchestra 

of the Age of 
Enlightenment. He 
is also Co-Principal 
Trumpet of The 
City of London 
Sinfonia and a 

Professor at both Birmingham Conservatoire 
and The Royal Northern College of Music.

But after a few hectic years, he decided it was 
time to branch out into Education and he 
formed his own Ensemble Blackadder Brass. 

“The group became the Educational 
Ensemble in residence at the Symphony Hall 
in Birmingham and we played to more than 
40,000 children in just three years,” he said. 
“By now I had a family of my own and the 
experience of creating and planning these 
projects for young children was something I 
found extremely rewarding and it had a great 
influence on me.

“I decided to settle down and find a place 
where I could thrive a bit closer to home, 
enter Rugby School.

“Teaching is a natural process for any 
musician interested in passing on their love 
of music to the next generation and I firmly 
believe it helps to improve their outlook on 
the world. 

“My role as Head of Brass and as a trumpet 
teacher at Rugby is to enthuse and encourage 
pupils to really enjoy playing and to strive for 
excellence. This is a two way process - the 
knowledge I pass on to the pupils is rewarded 
by the feeling I get from their efforts and 
seeing them improve.”

“Continuing a professional career  
alongside this really benefits us all as not 
only does this keep my trumpet playing 
up to scratch, but I can keep abreast of 
the Music Business as a whole and use my 
contacts to bring professional colleagues to 
work with our pupils. 

“Since starting at Rugby I have become 
increasingly interested in repertoire for young 
brass players and am currently working on a 
book of famous operatic duets for brass wind 
publications, following on from my book 
‘Baroque Around the Clock’ which was for 
solo trumpet.

“Working with such a committed team of 
teachers here has been incredibly exciting for 
me and I am constantly trying to extend my 
knowledge to pass onto the pupils. Whether 
this be helping in Jazz Orchestra or Symphony 
Orchestra or as the Director of Concert Band, 
I am always thrilled to see and hear the 
progress of our superbly talented youngsters.” 

DAVID 
BLACKADDER 

My role as Head of Brass and as a trumpet 
teacher at Rugby is to enthuse and encourage 
pupils to really enjoy playing and to strive for 
excellence
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JAMES 
OXLEY

PROFESSIONALS THE 

French newspaper, Le Monde, described 
professional tenor, James Oxley as ‘an 
impeccable musician’, while The Scotsman 
enthused over the ‘beauty of his solos’.

Appointed Head of Singing here at Rugby two 
years ago, James began his musical career in 
professional choirs.

His breakthrough came when he won the 
International Vocal Competition back in 

1992 and he has 
since performed 
at Sydney Opera 
House, in concerts 
with Sir John 

Eliot Gardiner on his Bach Pilgrimage, in 
some memorable opera productions such as 
Stephen Pimlott’s ‘Poppea’, Alain Garichot’s 
celebrated ‘Eugene Onegin’ and in several 
Strauss operas at Garsington. 

At this point James adds that he is particularly 
proud he survived a terrible ‘Orpheus’ 
in Dortmund under the directorship 
(dictatorship, really) of the monstrous 
Christine Mielitz!

Now a freelance musician, James has no 
permanent relationships outside of Rugby, but 
he has sung at all the Three Choirs Festivals for 
the last 20 years or so and has recently begun 
teaching at the Shaw Festival, Canada.

“I have always taught: musicians have been 
passing on what they have learnt to others 
throughout history in a world network of 
mentoring and coaching,” he said.

“Rugby offers a permanent post for a Head of 
Singing and I teach a large roster of students 
myself while overseeing a visiting staff of nine. 
I coach the choirs and organise the House 

Singing competitions. I like to sneak out of the 
Music Schools and coach cricket when I can 
and I attend and participate in lectures and 
clubs away from music," he added.

“Being a performer at a high level is not a 
guarantee of being a good teacher: yet, a 
pupil who aims for excellence knows he or she 
is learning from an experienced practitioner 
who has ‘been out there’ and can pass on 
that experience with greater authenticity 
than someone who perhaps has a limited 
performing career. 

“In addition, I have access to the advice of 
distinguished colleagues about the training 
of young singers and I have brought some of 
them to school to work with our students.

“Above all, if I am to maintain my own 
fitness for performance, it sets an example 
of rigour and discipline to which my pupils 
might aspire. What credibility would I 
have if I required of my pupils a work ethic 
and an expectation of a cool nerve under 
pressure which I was not prepared, myself, 
to display?

“Working week in, week out with a student 
until something clicks is one of the many 
highs of my role. And the challenge is to 
encourage pupils and staff to grow through 
play, to take risks, to leave the herd and follow 
a whim. 

“The willingness of some outstanding 
musicians to invest their talents in the students 
above and beyond the mere call of duty is so 
apparent here at Rugby.

“Music forms an integral part of ‘The Whole 
Person’ and becoming part of this process has 
also enriched my life”. 

The challenge is to encourage pupils and staff 
to grow through play, to take risks, to leave the 
herd and follow a whim
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Ana began learning classical languages at 
the age of 14 and, despite the fact that 
throughout her teenage years she found all 
aspects of English fascinating, she became 
enamoured with the classical world without 
even noticing it. 

“Somehow Greek and Latin, that were 
far from easy, that demanded meticulous 
study, and that made me absolutely insane 
with rage at the times when I could not 
figure out the right answer, became my 
favourites,” she said.

She achieved a Classics degree at Belgrade 
University, the oldest and largest university 
in Serbia, and started teaching in her old 
school the day after she graduated.

“Teaching has always been my passion, 
however, through unexpected twists and 
turns of fate, I received a scholarship to 
pursue a research degree at the University  
of Manchester,” she said.

“I worked on Aspects of the Derivational 
Morphology, Semantics and Onomasiology 
of Mycenaean Nomina Agentis and 
Instrumenti, which allowed me to marry 
quite a few of my interests: further 
study of the Greek historical linguistics, 
sociolinguistics, Proto-Indo-European, and, 
finally, just to challenge myself in doing all 
that in a foreign language - English.

“I have been very excited about the 
prospect of taking up a research project 
again, and have been fascinated by the 
topic of growth mind-set, discovered by 
Stanford Professor Carol Dweck. 

“In the research, Professor Dweck puts 
forward the idea that students should not 
be told they are smart and that their success 
depends on it, as they are more likely to 
hide their inadequacies in fear they will lose 
that reputation. Praising strategies used in 
thinking are something that would make 
the individuals more successful, as those are 
qualities everybody can control. 

“It is not about working hard per se that 
would bring success, but it is about thinking 

LAST YEAR RUGBY SCHOOL 
INTRODUCED LEARNING AND 
TEACHING AWARDS. 

THESE ARE DESIGNED TO GIVE 
STAFF THE RESOURCES TO CARRY 
OUT ACTION RESEARCH INTO A 
TOPIC WHICH INTERESTS THEM 
AND THAT THEY FEEL WILL MAKE  
A POSITIVE DIFFERENCE TO 
LEARNING AT RUGBY. 

OUR HEAD OF CLASSICS, ANA 
HENDERSON, HAS BEEN A 
TRAILBLAZER THIS YEAR INSPIRING 
HER COLLEAGUES TO APPLY FOR AN 
AWARD FOR THE NEXT ACADEMIC 
YEAR. USING THE AWARDS THIS 
WAY IS ANOTHER EXAMPLE 
OF THE SCHOOL’S ON-GOING 
COMMITMENT TO INVESTING IN 
OUTSTANDING TEACHERS AND IS  
A POWERFUL WAY OF 
ENCOURAGING THEM TO DEVELOP 
THEIR TEACHING FURTHER.
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hard. I found particularly fascinating that 
this research reinforced my own belief, that 
learning skills which let you use your brain 
in a smarter way, permitting oneself to fail in 
the process, is the only path to real success. 

“Consequently, my aim is to allow students 
to take a better advantage of learning 
opportunities by challenging their fixed 
mind-sets. When a student would say ‘I’m 
not good at something’, I encourage them, 
through a series of coaching questions, to 
develop an attitude in which they know 
that not understanding something is not a 
‘state’, but that the abilities could change 
and one would work towards making that 
change possible. 

“I WOULD LIKE TO BELIEVE I HAVE 
HAD AN IMPACT ON AT LEAST 
SOME OF MY STUDENTS AND 
HAVE BROKEN THEIR NEGATIVE 
STEREOTYPES ABOUT THEMSELVES. 

“This award allowed me to develop a 
classroom atmosphere in which optimism 
about learning is constantly encouraged and 
ways to learn more effectively are regularly 
addressed in lessons by me and by the 
students themselves. 

“I have been teaching for more than 
20 years now and being at Rugby has 
reinvigorated my classroom practice. 

“The School has given me space to 
experiment with new teaching strategies. 
I particularly believe that the study about 
growth mindset is a lesson not just 
for individuals, but that the belief that 
intelligence can change, would benefit 
every classroom.”
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FLIPPING THE  
CLASSROOM 
PREP TIME IN 

REVERSE…
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Flipping the classroom is an innovative 
pedagogical approach to enhancing 
student engagement – why does prep have 
to follow a lesson – why can’t pupils be 
given their next lesson ahead of class time?

It takes considerable planning and 
dedication, but flipping a classroom can 
combine a short video lecture with a 
handful of reading or other assignments, 
or a presentation with a voice over all for 
consumption ahead of the next lesson.

The student can choose the time, method 
and environment for the ‘pre-lesson’, 
playing back certain elements, pausing or 
re-watching as they choose.

They arrive at class ‘prepped’ ready to 
discuss and engage, to apply some thought 
to what they have already digested.

In turn, the teacher is freed up to create 
personal learning experiences for the pupils 
to help them apply the knowledge in 
engaging, practical and collaborative ways.

Rugby’s Deputy Head (Academic), Gareth 
Parker-Jones, believes the flipped classroom, 
used skilfully, offers a massive benefit to 
students and is rewarding for teachers.

“Our Head of Biology, Graham Joyce, 
is a trailblazer and fan of the flipped 
classroom,” said Gareth.

“Graham prepares voice-overs for many of 
his presentations and asks his students to 
view and respond to them in advance of 
covering the topic in lessons. 

“There are a number of advantages to this 
approach. Students can go through the 
presentations as their own speed and are 
able to review sections they find difficult. It 
also means students arrive to lessons with 
prior knowledge of the topic and therefore 
a higher proportion of the lesson can be 
spent ironing out misconceptions and 
discussing the material.

“These are excellent ways of deepening 
understanding and Graham's resources, 
which are available to all students on our 
internal Firefly system, means they are also 
a great revision tool.”

Vanderbilt University in the USA, which is 
recognised for its path-breaking scholarship 
and leadership in higher education, 
concluded: 

“Reviewing materials beforehand 
and turning a lecture into an 
interactive working session yields 
statistically significant improvements 
in engagement, test scores and overall 
long-term learning.”

NEW AND INNOVATIVE WAYS 
OF LEARNING AND TEACHING 
ARE TOP ON THE LIST FOR 
RUGBY’S KEENEST TEACHERS.

BEING RESTLESS ENOUGH 
TO CONSTANTLY SEEK OUT 
NEW AND BETTER WAYS OF 
HELPING STUDENTS LEARN, 
TO MAKE THEIR CLASSROOM 
TIME EVEN MORE 
PRODUCTIVE AND ENJOYABLE 
MAKES RUGBY BUZZ.

SO WHY NOT FLIP THE 
CLASSROOM AND TURN 
TEACHING ON ITS HEAD…
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The aim of this new pastoral qualification is  
to improve standards and expertise in 
pastoral care within schools by providing 
training for key leaders and those aspiring 
to take on such roles.

The course involves setting out how best  
to nurture pupil well-being and mental 
health, establishing standards in day-to-
day pastoral care and developing effective 
pastoral teams.

Staff on the course attend training days and 
school-based activities with senior leaders 
to act as mentors – in Rugby’s case, Deputy 
Head (Pastoral), Sally Rosser and Senior 
Housemaster, Tony Darby.

The four Hms, Katie Hollings of Rupert 
Brooke, Liz Robinson of Griffin (from Advent 
2017), Mindy Dhanda of School Field and 
Maurice Monteith of Sheriff are now two 
terms into the qualification.

Mindy said: “I decided to embark on 
this course as it was an opportunity to 
learn some more skills to enable me to 
be a better carer and Housemaster for 
our pupils.  The course modules looked 
interesting to study, and because it is in a 
pilot year, I thought it would be good to 
help shape the qualification for the future.

“There are four different modules: 
Establishing Standards in Day to Day 

Pastoral Care, Nurturing Pupil Well-Being 
and Mental Health, Listening Skills and 
Regulatory Requirements for Pastoral Care.  
We then have to complete a portfolio of 
work to show what we have learned from 
the different modules and also to show 
how we are putting what we have learnt 
into action in the school environment.  We 
complete the course by writing an essay on 
our observations in certain areas of pastoral 
care within the school setting.

“I hope it will not only help me to improve 
the standard of pastoral care that I offer as 
an individual, but also to pass on what I have 
learned to colleagues so we can continue to 
progress our excellent care here.”

QUALIFYING FOR 
PASTORAL LEADERSHIP

AS THE FIRST SCHOOL TO INTRODUCE THE ‘BOARDING HOUSE’ SYSTEM 
TO ENSURE EXCEPTIONAL PASTORAL CARE AND AN IDEAL SOCIAL 
ENVIRONMENT, RUGBY IS IDEALLY PLACED TO BE PART OF A PILOT 

SCHEME FOR THE HMC’S NEW PASTORAL LEADERSHIP QUALIFICATION.

TWO HOUSEMASTERS AND TWO HOUSEMISTRESSES (HMS) HAVE  
SIGNED UP FOR THE PROGRAMME WHICH IS BEING CHAMPIONED  

BY THE HMC’S WELL-BEING WORKING GROUP AND  
PROFESSIONAL DEVELOPMENT COMMITTEE…
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Katie added: “I thought it would 
be a valuable opportunity to learn 
from some very experienced people 
about how to provide the best 
pastoral welfare for our pupils. 

“The course has different elements, 
some of which focus on leadership 
but others that focus on pastoral 
issues which directly impact on our 
pupils. There has been a particularly 
helpful talk about different ways of 
being able to identify any pupils 
who may be suffering some form of 
mental ill-health.

“It’s important to know how 
best to identify vulnerable pupils 
and the best way to help them. 
However, the course is also about 
ensuring all pupils achieve the very 
best they can.” 

John Watson, chairman of the HMC 
Professional Development Sub- 
committee, said:  

“This HMC qualification aims 
to improve standards and 
build expertise by providing 
training for pastoral leaders 
in the key skills they need to 
fulfil their challenging roles. 
We have been very pleased 
with the level of interest in our 
pilot programme, with more 
than 50 colleagues from 
HMC schools taking part 
alongside Elizabeth, Katie, 
Maurice and Mindy. We 
plan to double the number 
of places available next 
year, recognising the huge 
importance of supporting 
staff in the provision of 
excellent pastoral care for 
our pupils.”

<< Mindy Dhanda
Katie Hollings >>
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RUGBY ENCOURAGES 
ITS STUDENTS TO BE 
LIFE-LONG AND LIFE-
WIDE LEARNERS… 
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HEAD OF PIANO, ROB COLLEY, SET THE EXAMPLE FOR THE WHOLE COMMUNITY BY 
RECENTLY COMPLETING A FURTHER DEGREE IN MATHS, WHILE TEACHING A FULL TIMETABLE.

INSPIRED BY THE PHYSICIST AND SCIENCE PROGRAMME PRESENTER, BRIAN COX  
(WHO ALSO PLAYS PIANO) AND THE FILM DIRECTOR, DAVID LYNCH, ROB EMBARKED  

ON SIX YEARS OF STUDY AND WAS REWARDED WITH A FIRST.

Rob: “I have worked at Rugby since 
1999. I trained as a concert pianist, 
in London and Vienna, having 
previously been at King’s Cambridge. 
I went there to do Maths but it was 
the wrong thing for me at that time 
so I changed to Music.

Before coming to Rugby I 
had taught at several schools 
and colleges in London and 
Nottingham. The post here was 
initially Pianist and Composer in 
residence. It suited me from both 
those angles.

The best thing about working here 
has always been the pupils. There 
is never a dull day, and during 
the years there have been many 
characters who will not easily 
be forgotten. And of course the 
facilities, which are second to none.

Why did I decide to take the Maths 
degree? I was in a hotel in London 
and I read an article in a magazine 
there by David Lynch, the film 
director, about images of unity. 
One of the images was based on 
particle physics and it captured 
my imagination – the Fock Space 
equation, he called it. I didn’t 
understand it – and I am pretty sure 

David Lynch didn’t either – but I 
decided to study maths so I would 
have a better chance in future.

I signed up with the Open University 
and, even though I knew a fair 
bit about the subject from my 
Cambridge days, I went right back 
to the beginning. It took six years 
altogether. I graduated in 2016. I was 
quietly ambitious and I got a first.

I can’t speak highly enough about 
the Open University. The materials 
were excellent and the tutorial 
support was great. The best bit is 
that you hardly ever have to see 
anybody, apart from one residential 
week, which was ghastly, but 
compulsory. The only other time I 
saw other students was at exams. 
The exams were very time pressured, 
so sometimes it was a bit hairy trying 
to get everything finished. 

There were a lot of assignments 
with tight deadlines too, so I have 
extra sympathy with my tutees 
facing similar circumstances.

The most important thing I 
learned, which I could pass on to 
anyone who wants to do well in 
exams, is that past papers – and 

lots of them – are the key to being 
well prepared.

I also found that my confidence  
in tackling problems which looked 
insuperable at the outset has 
improved. In my experience, if  
you get stuck in, and play around 
with the ideas, something usually 
comes up.

Having to do the assignments also 
makes you get on with things, and 
fitting it all into a busy work schedule 
kicks procrastination into touch.

One of the most inspiring statements 
I have heard about studying Maths 
comes from Brian Cox. He struggled 
with Maths at school and afterwards. 
However, he did play the piano. 
He pointed out that no-one ever 
expects to sit down at a piano with 
a new piece and play it straight 
away. It needs work and slow 
improvement, and so does Maths. 
Small steps. And a certain belief that 
it will all come round in the end.

I would like to do further study in 
future – maybe a higher degree – 
but at this moment I am having a 
‘gap’ year. I can’t say I don’t miss  
it though!”
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Head of French, Sarah Trelinska has  
been using Screen Library since October 
last year.

She was first introduced to the use of video 
to support professional development during 
the completion of her PGCE. 

“I have been teaching for ten years now and 
I am still striving to improve my teaching 
practice in a bid to be the best teacher 
that I can. I enjoy experimenting with new 
pedagogical approaches and analysing their 
impact through reflection and self-coaching. 
Screen Library therefore seemed to be 
an excellent tool to further enhance my 
effectiveness as a teacher.”

The Screen Library set up involves a  
360° camera and microphone fitted to  
the ceiling of a classroom. The camera 
records 360° video constantly, and through 
the Lesson Capture software, teachers can 
either view events in their classroom live 
or retrospectively. When reviewing lessons, 
there is the facility to zoom in and out  
of different areas of the classroom  
and bookmark sections of lessons for 
further review. 

Sarah said: “I have used Screen Library 
to review the impact of different seating 
arrangements on student engagement in 
lessons, to evaluate the success of pair and 
group work activities and to reflect on my 
use of open and closed questions. 

“It has encouraged me to take the time 
to reflect on, and critically evaluate, my 
teaching practice; an essential component 
of improving teacher effectiveness and 
student learning outcomes, but a rare treat 
in a busy school environment! 

“I have particularly enjoyed the opportunity 
to evaluate my ‘natural’ teaching 
environment rather than the artificial 
environment created when being observed. 
Furthermore, I have been motivated to 
experiment with new teaching ideas.”

Head of Economics, Carl Fisher, has been 
using Screen Library for two terms now.

“Using lesson capture technology has 
provided me with a unique and personal 
insight into my effectiveness as a teacher 
and instructor,” he said.

“Far beyond the benefits of a third-party 
lesson observation I have been able to truly 
self-reflect.  I am able to monitor and review 
the quality of my own teaching from the 
pupils’ perspective over a series of lessons. 
Before the technology this was simply 
impossible. As a consequence I can focus 
on improving the pace of my delivery, the 
clarity of my explanations and the degree 
to which my lessons are differentiated 
to the needs of each student.  I can also 
use key moments of teaching within my 
captured lessons as a platform for coaching 
conversations with colleagues.”

Carl also uses the technology to interview 
Oxbridge candidates and help students 
develop their public speaking.

“Students have found it extremely helpful 
to review themselves, with my guidance, at 
the end of these processes and as a result 
they have been able to study their own 
mannerisms, develop their body language, 
and enhance their diction,” he said.

Head of Geography, Raj Ghosh, has also been 
using Screen Library since September.

“Ultimately I believe that sharing my 
desire to improve as a professional and 
demonstrating to students that we can 
each continue to learn and develop as 
we progress through life has fed through 
to greater enjoyment in our lessons and, 
perhaps most crucially, higher levels of 
attainment and satisfaction,” he said.

“Having taken two teaching students 
through the process of qualification I 
recognised the benefit I found from 
observing them and reflecting on my own 
teaching.

“I have noticed how I speak and my 
effectiveness at conveying instructions could 
do with some more work. I have started 
writing instructions in my lesson plan, so 
that I can clearly articulate what I want 
students to achieve.”

WE STRIVE TO PUT REFLECTION AT 
THE CORE OF LIFE AT RUGBY. OUR 
STUDENTS ARE ASKED TO CONSIDER 
THEIR OWN WORK, WRITE SELF-
REFLECTIONS IN THEIR REPORTS 
AND SHARE THOUGHTS ON ALL 
ASPECTS OF THEIR LIVES IN THE 
WEEKLY ONE-TO-ONE SESSIONS 
THEY HAVE WITH THE TUTORS. OUR 
STAFF ARE EXPECTED TO BE EQUALLY 
REFLECTIVE. TO HELP THEM ANALYSE 
THEIR OWN TEACHING, RUGBY HAS 
BEEN TRIALLING ‘SCREEN LIBRARY’, 
A STATE-OF-THE ART SYSTEM OF 
RECORDING LESSONS.

STATE-OF
-THE-ARTREFLECTION
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SARAH TRELINSKA, 
HEAD OF FRENCH
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BRINGING
LESSONS
TO LIFE…

Let’s face it, arranging for pupils to 
explore the surface of Mars in an 
afternoon would be at best tricky to 
organise – think of the risk assessment!

Exploring coral reefs is a great idea,  
but simply not practical in one 
Geography lesson.

But there is another digital way 
which is growing in popularity and 
availability, starting with the Google 
Expeditions project which can bring 
the field trip to you.

As a teacher, it’s now possible to ‘lead’ 
your students on a Virtual Reality 
expedition, guiding them along the 
way through collections of 360 degree 
and 3D images.

Experiences can include anything from 
a West End musical to a live stream 
with other students around the world 
and the list of apps is dramatically and 
quickly growing.

The technology itself offers huge 
scope for product design, electronics, 
coding and design. Students have the 
challenge of understanding how it 
works, using their creativity to make 
their own software for the devices or 
recording their own 360 degree videos 
with a cheap 360 camera.

A RECENT REPORT IN  
THE TELEGRAPH ARGUED THAT 

TO RAISE TEACHING STANDARDS, 
WE MUST FIRST IMPROVE  

THE USE OF TECHNOLOGY  
IN THE CLASSROOM.

WITH CHILDREN GROWING  
UP USING TECHNOLOGY IN 

THEIR DAY-TO-DAY ACTIVITIES 
AND WHEN EVERY JOB  

REQUIRES DIGITAL KNOW-HOW, 
IT’S IMPORTANT TO KEEP  

UP – OR AS IN RUGBY’S CASE, 
AHEAD OF THE GAME…

Phil Berry, who is setting up the Google 
Expedition programme for the School, said: 
“Technology outside the classroom  
is constantly adapting and developing,  
and as teachers we can use this in 
improving our practice. Virtual reality,  
I believe, has the promise to be a real game 
changer in the way educators go about 
their profession.

“When videos and video clips first started 
to be used in classrooms the students' 
experience changed. Virtual reality is 
shaped to be just as exciting.

“Just as it is difficult to go to the great 
barrier reef in Geography, it's not easy to 
visit the international space station or the 
surface of Mars for a physics trip! But the 
ability to do such things in virtual reality 
just by putting on a headset would change 
entirely the way a student could take part 
in a lesson, and how much that student 
gets out of a lesson. Imagine being able 
to witness the aurora borealis all around in 
virtual reality rather than read about it in a 
book or look at photographs!

“For teachers, VR will, I think become 
another tool that can be used to 
demonstrate a message differently. As 
technology develops over the years to 
come and prices drop, I can see it being  
as common for a class to use a VR headset 
as it is a laptop now.”
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SPORT

Debbie Skene joined Rugby as Head 
of Girls’ Games in September last year.

She qualified as a netball coach aged just 
17 and helped coach her school U15 team 
to a national final. 

By the time she started training as a PE 
teacher, Debbie was playing netball at 
Super League level for Birmingham Blaze, 

coaching Warwickshire U14 County netball 
teams and the National RAF team. 

Debbie went on to become Warwickshire’s 
Lead Performance Manager overseeing 
the coaching program for talented Netball 
players and helping them to progress to 
representational honors.

“Having worked in many schools and in 
different countries I can easily say Rugby is 
definitely special. I have never worked at a 
school where 19 netball teams can play in 
a weekly fixture against another team and 
have its own member of staff,” she said.

“It is special for students in that they are 
given so many opportunities to develop 
their skills in each sport no matter what 
team they represent. They are made to 
feel part of a team and a club in each sport 
with the effective use of club captains who 
help us encourage all the students to be a 
welcomed member of their team. 

“Girls’ involvement in sport is taken a lot 
more seriously compared to five years ago. 

They have access to a lot more teams, 
coaches, mentors, performance academies 
and sporting opportunities in a wider range 
of activities. It is great to see so many girls 
in our gym following specialised strength 
and conditioning programs that allow them 
to improve in their sports.  

“Girls here are very enthusiastic about sport 
and offer a lot of commitment to training 
for team and individual sports. They display 
accountability, respect, communication, 
resilience gained from playing weekly matches 
in more than one sport throughout their time 
here. Skills they apply to everyday life.

“We help our talented players compete 
in regional and national competitions 
alongside holding strong links with 
representational clubs and academies,  
for example Leicester Tigers Rugby and 
Wasps Netball. We provide specialised 
sports coaching and a strength and 
conditioning program to develop our 
students into well-rounded athletes who 
can move on to performance pathways 
within their chosen sport.”

RUGBY’S HERITAGE MEANS WE ARE ENVIABLY PLACED TO BE A BEACON FOR SPORTING  
EXCELLENCE IN THE UK AND BEYOND. WE HAVE AN OUTSTANDING TEAM OF SPORTS’ COACHES WHO  

PLAY AT THE HIGHEST LEVEL THEMSELVES AND SHARE THEIR LOVE AND KNOWLEDGE OF SPORT THROUGH 
TEACHING. THEIR ON-GOING WORK WITH LEADING SPORTS TEAMS MEANS THEY CONTINUE TO WORK  

WITH THE OTHER ELITE COACHES IN AN ATMOSPHERE WHERE IDEAS ARE SHARED, DEVELOPED  
AND PERFECTED. OUR BOYS AND GIRLS ARE THE BENEFICIARIES…

THE WHOLE PERSON WHOLE POINT CULTURE AT RUGBY MEANS ALL PUPILS ARE ENCOURAGED TO ENJOY AND TAKE 
PART IN SPORT AT ANY LEVEL. BUT FOR THOSE WHO HAVE A SERIOUS PASSION, THERE ARE SOME SERIOUS COACHES…

A PASSION FOR
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The Sports Department at Rugby all 
have experience of performing at the 
highest level and from this comes 
great links with external clubs and 
teams. Many staff consult with these 
clubs regularly to be advised on player 
pathways and how to get the most from 
our performers. We are linked with Peak 
Performance in rugby run by Spencer 
Brown, who advises us on injury 
prevention, strength and conditioning 
and training programs based in his 

research at Warwick University. Rugby’s 
Director of Sport, Simon Brown is an ex 
prop for the Harlequins.

Most of the staff at Rugby still coach 
at county or regional level within their 
sport and attend sports conferences 
to update them on the advancing 
coaching practises. 

Michael Powell, Director of Cricket, 
is the former Warwickshire Cricket 

Captain, an England ‘A’ Player who 
successfully led Warwickshire to the  
B & H trophy in 2002, and coaches  
county Cricket, while James Stedman 
joined Rugby as Director of Hockey at 
the start of the Lent Term. An England 
Senior International with 20 caps, James 
plays for Holcombe HC Kent, which won 
the National Premier Division in 2016 
- he also competed in the European 
Hockey League in October last year.

But typical of Rugby’s restlessness, this is still not enough, says Debbie.
“We have recently introduced girls’ Cricket and Soccer as sports with weekly fixtures and would like to ensure  

all students receive specialised coaching in a wide range of activities. We would like more regular fixtures in a wider  
range of sports. We would like to pursue a health and fitness program to support all students and a specialised  

athletic development pathway for our talented athletes. We are working on more links with relevant  
sports clubs and academies and upskilling the staff we have at Rugby to deliver a world  

class program of sport.”

Simon Brown Michael Powell James Stedman
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IN RECENT TIMES THE TRADITIONAL UNIVERSITY-BASED POST 
GRADUATE CERTIFICATE IN EDUCATION (PGCE) COURSE HAS 
BEEN IN DECLINE AND REPLACED BY ON-THE-JOB TRAINING 
SCHEMES. RUGBY HAS BEEN IN THE VANGUARD OF SCHOOLS 
IN RECRUITING COLLEAGUES WITH OUTSTANDING ACADEMIC 
RECORDS AND PROVIDING THEM WITH THE EXPERTISE, 
FUNDING AND SUPPORT TO COMPLETE FORMAL TEACHING 
QUALIFICATIONS WHILE WORKING HERE.

THE TRIPLE BENEFIT OF THIS HEADMASTERS AND 
HEADMISTRESSES CONFERENCE (HMC) SCHEME IS RUGBY  
GAINS ACCESS TO A HIGHLY TALENTED AND HIGHLY MOTIVATED 
GROUP OF ASPIRING TEACHERS, THE NEW RECRUITS ARE 
TRAINED AND DEVELOPED BY EXPERIENCED MENTORS, WHO  
IN TURN CAN USE THE OPPORTUNITY TO LEARN AND DEVELOP 
AS THEY REFLECT ON THEIR OWN TEACHING.

Dr Beatrice Parolin, Aya Abrahams and Dr Gabriel Williams are three 
teachers currently benefiting from the HMC scheme at Rugby…

THE 
TRIPLE 
PAYOFF OF  
ON-THE-JOB 
TEACHING 
TRAINING  

Aya Abrahams
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Beatrice Parolin joined Rugby as teacher 
of Italian and French last year and she 
also runs Critical Thinking sessions for 
prospective Oxbridge candidates who will 
be sitting university admissions tests.

An enjoyment of languages and humanities 
has always been a driving force for her 
academic path and professional career, 
and after completing an MA in History of 
Philosophy at the University of Padua in Italy, 
she studied for a PhD in Medieval Arabic 
Philosophy at the University of Padua. 

“My research, partly developed during my 
stay at the University of Cologne (Germany) 
and at the Dar Comboni Institute for Arabic 
and Islamic Studies in Cairo (Egypt), focussed 
on the philosophy of language,” said Beatrice.

“In my thesis I investigated how Arab 
philosophers created a philosophical 
terminology translating the works of 
Ancient Greek philosophers. Before starting 
a career in teaching, I worked in publishing 
with Bloomsbury Academic in London and 
have also worked as a marker and item 
writer of university admissions tests to 
leading universities in the UK and abroad 
for four years. 

“I strongly believe in the benefits of 
lifelong learning and in the importance of 
furthering our knowledge and developing 
new skills. I decided to take a PGCE with 
the University of Buckingham because it 
will provide me with the formal training 
that, combined with my strong academic 
background and subject knowledge, will 

enable me to refine my teaching skills and 
offer the very best learning experience to 
the pupils here. 

“I chose Rugby because I value the 
importance of achieving outstanding results 
in order to prepare pupils for their future 
lives and careers; and Rugby is one of the 
country's leading academic schools. 

“In addition, I believe that the stimulating 
and caring environment coupled with 
the atmosphere of success that you find 
at Rugby is extremely appealing for both 
students and teachers.”

Beatrice is attending a programme specifically 
designed for the professional development 
of teachers working in independent schools. 

"In addition, I believe that the stimulating and caring environment coupled with the atmosphere of   
success that you find at Rugby is extremely appealing for both students and teachers." Beatrice Parolin

Beatrice Parolin
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"I have really enjoyed completing the PGCE qualification whilst at Rugby School -  
it has given me the opportunity to explore new teaching techniques and pedagogy. This, combined  

with my observation of  other Rugby School teachers' innovative practice, has enabled me to  
reflect and continually progress. It has also allowed me to meet teachers in similar schools and  

share ideas and resources. This really is the ideal setting with such an encouraging and  
exploratory attitude towards professional development." Aya Abrahams

The course, which started in September, 
lasts one academic year. In addition to 
residential training courses held in the 
school holidays the programme is based on 
a number of on-the-job activities including 
individual studying, observing lessons held 
by colleagues, writing assignments, being 
observed by and receiving feedback from 
your mentor on a weekly basis, and from 
your Buckingham tutor who visits once  
a term. 

“Although it can be difficult sometimes to 
find a work-life balance when combining 
the training course with the workload that 
teaching at such a high level requires, 
there are also advantages for studying and 
teaching in tandem,” she said.

“For example, this allows me to put 
in practice and test immediately the 
techniques I’ve been taught and to 
identify those which are more effective. 
Conversely, teaching provides me with 
many real case studies I can investigate 
from a more theoretical perspective with 
my study within the programme. I am 
halfway through and can already feel the 
positive impact on my teaching.

“I strongly believe this programme 
enables teachers to grow professionally 
and become better educators and, in 
turn, benefit pupils who will receive the 
very best education.”

We have been delighted to welcome 
Gabriel Williams to Rugby this year 
to teach History of Art and History. 
Nationally it has been a difficult year 
for History of Art with some major 
exam boards withdrawing their A level 
specification and the number of schools 
offering it as a subject declining. At 
Rugby we are proud to promote and 
support the Arts and believe that the way 
of viewing the world that is provided by 
History of Art is a valuable aspect of our 
curriculum. Gabriel’s experiences as a 
high-level researcher, published author, 
teacher of undergraduates, curator and 
tour guide have made him the ideal 
person to both teach and evangelise 
about his subject. Gabriel’s History of 
Art students have benefitted from his 
encyclopedic subject knowledge and 
evident enthusiasm for the subject, 
while he has been able to use his recent 
knowledge of the university world to 

advise his tutees in Stanley as they 
prepare for university.

“The process of teaching while  
studying at Rugby School has presented 
new challenges and rewards,” said 
Gabriel. “The biggest advantage is 
that the acts of practically teaching 
and reflecting on practice become 
mutually informative and drive each 
other forward. The greatest challenge, 
however, is finding the time to balance 
the two while also contributing fully to 
the academic, pastoral and co-curricular 
life of Rugby School. 

“What helps in this is having so many 
good teachers at the school who 
are willing to share their expertise. 
Moreover, while the pastoral role of a 
boarding house tutor certainly requires 
much time and energy, I have found this 
side of life at Rugby particularly fulfilling. 
More than any other facet of life at 
Rugby School, being part of the team 
at Stanley has shown me what is special 
about the educational experience the 
school provides.”  
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Gabriel Williams
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Head of Politics and International Relations, 
Paul Teeton, is one of the first teachers 
to embrace the Harkness method here, 
a pedagogical strategy pioneered in the 
1930s by the Phillips Exeter Academy (PEA), 
New Hampshire, USA. 

The method’s name comes from the oil 
magnate and philanthropist, Edward 
Harkness, who had the vision of students 
being taught ‘conference’ style encouraging 
them to speak up rather than be silent 
receivers of information.

Paul, who has taught at Rugby since 2008 
and recently completed his studies for an MA, 
explains: “The Harkness method of teaching 
is an approach to education that strives to 
embed a culture of enquiry, driven by students 
in dialogue around a large, oval table. 

“Although partially inspired by the Oxford 
tutorial system and the Socratic concept 
of dialogue, Harkness differentiates itself 
through cultivation of a fundamentally 
different classroom dynamic. Teachers 
strive to be more open-minded and less 
controlling over outcomes, taking the risk of 
saying less and listening more. This change 
in emphasis from a normal classroom lesson 
fits with a distinctly liberal philosophical 
respect for the value of free thought and 
originality of the individual. 

“Harkness must be understood within the 
broad frame of cultural reform here at 

Rugby – it strives to be a useful symbol for 
us as an academic community committed to 
student discourse and problem solving. As 
such, it is a pragmatic approach to teaching 
and learning. The method being developed 
here is tailored to what we believe to be the 
evolution of a unique learner profile.”

Conducting a Harkness lesson is based 
upon the assumption students have already 
prepared for the discussion. Lessons are 
more seminar-style, but designed in a 
manner which encourages students to 
be challenged by their peers and equally 
to advance their comprehension and 
knowledge collectively.

Teachers can check the preparation work 
has been completed through the questions 
posed and students remain focussed 
because they might be called on to  
answer at any point. Grades are awarded 
according to the quality and quantity of 
contributions made. 

Paul said: “The Harkness method is a 
particularly excellent teaching method when 
used in conjunction with other methods. 
Students are encouraged through their 
contributions to build upon a narrative as 
well as having the opportunity to challenge 
and be challenged. Managed well, no 
student should be left behind.

“My subject of Politics is superbly positioned 
to exploit this method of teaching where 

fact and fiction, opinion and views are  
so prolific, diverse and easily prone to  
such scrutiny.

“The biggest challenge is to mould 
students’ study habits, to ignite a 
willingness to participate in the collective 
learning experience. For Harkness to work 
there needs to be mutual respect between 
students so as to elicit the best out of all, 
particularly those who are naturally reticent.

“I have learned immeasurably from my 
students whose perspectives, ingenuity and 
insights regularly humble me.

“Unlike debating, with Harkness the 
objective is for the group to advance their 
comprehension and understanding, the 
competitive element, inherent in debating, 
being absent. 

“A skilful teacher is the one who is able to 
identify the student/s who has yet to grasp a 
true comprehension of the topic by the end 
of the session and to initiate appropriate 
remedial actions.”

“What I have in mind is a classroom 
where students could sit around a table 
with a teacher who would talk with them, 
and instruct them by a sort of tutorial or 
conference method, where (each student) 
would feel encouraged to speak up. This 
would be a real revolution in methods.” 
Edward Harkness

THE DAYS OF STUDENTS BEING PASSIVE RECEIVERS OF INFORMATION ARE 
FAST BECOMING A DISTANT MEMORY. ENCOURAGING PUPILS TO THINK, 
TO QUESTION, TO EXPLORE KNOWLEDGE AND CHALLENGE EACH OTHER’S 
VIEWS EPITOMISES THE RESTLESS NATURE OF LEARNERS HERE AT RUGBY.

TURNING
TH

E
TABLES
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“The biggest challenge 
is to mould students’ 

study habits, to ignite a 
willingness to participate 
in the collective learning 

experience." 



Andy arrived as Head of Physics at Rugby 
in 2008, but his ‘space’ connection 
goes back to a time when he shared 
student accommodation with the equally 
enthusiastic Anu Ojha, a good friend 
and now Director of the National Space 
Academy (NSA) in Leicester.

“Anu has been incredibly keen for Rugby  
to be involved with the Space Academy,” 
said Andy.

“For the past eight years, he has run an 
annual masterclass for the LXX (lower sixth) 
Physics students - the only school lucky 
enough in the UK - and has also delivered 
lectures looking at Life on Mars, Comets 
and Conspiracy Theories in Science.  We 
regularly host guests from the National 
Space Centre and exchange new practical 
ideas and resources; the relationship has 
benefitted both sides.

“I share Anu’s enthusiasm for ‘space study’ 
and am now a Lead Educator for the 
NSA. I was recently asked to take part in 
a project organised by the UK and China 
governments to bring space context 
education to Chinese teachers and I spent a 
week in an international school in Bejing.

“The project involved delivering INSED to 
both Chinese teachers and teachers from 
other international schools, showing the 
teachers how the context of space could 
be used to make Physics more exciting and 
relevant for their own students. 

“We also got to visit the secret Chinese 
Space Centre (CAST) where they develop 
their space programmes; apparently very 
few westerners get invited so that was a  
real privilege!

“The visit was so worthwhile for me: 
I gained an insight into how different 
the Chinese education system is with 
predominantly very large class sizes (50 
plus) and very limited practical science. I 
worked with some amazing colleagues who 
are inspirational educators (many of whom 
have won national teaching awards) and 
came back with lots of practical activities 
and ideas to share with the department 
which I have already started implementing 
into my own teaching.

“Students at Rugby are an absolute joy 
to work with; enthusiastic and willing to 
be challenged. I also work with the most 
amazing and talented colleagues, both 

teachers and technicians, in the Physics 
department; it really is a very special place 
to work. 

“The biggest challenge for the students and 
ourselves is managing to fit everything in as 
we are all incredibly busy in this seven day-
a-week boarding school. 

“We are now hoping to increase our links 
further with the NSA leading to bespoke 
projects for our students. Department 
meetings are always buzzing with new 
teaching ideas and resources; we are 
certainly not standing still and restless is our 
middle name!”

As part of the F Block (Year 9) 2017 
Curriculum Project, Andy has been 
developing a Space Missions revolution 
project which will involve students not 
only working at the NSA, but also on 
group projects looking at particular space 
missions. He hopes to encourage project-
based learning and this will culminate in a 
conference style poster presentation of the 
students’ ideas. He also aims to use data 
from British Aerospace with Rugby students 
in a new project with the NSA. 

STUDENTS WITH A THIRST FOR KNOWLEDGE 
AND ENQUIRING MINDS LOVE PHYSICS  
AT RUGBY.

WITH A HEAD OF DEPARTMENT AS 
ENTHUSIASTIC AS ANDY DAVIES COUPLED WITH 
HIS ‘SPACE’ CONTACTS, A STUDY SESSION IN 
THE FOXCROFT LECTURE THEATRE IS NEVER 
DULL. FROM MINI EXPLOSIONS TO THE  
ARRIVAL OF A RUSSIAN ASTRONAUT  
SPACE SUIT, ANDY MAKES THE SUBJECT  
SO INTERESTING, HE WAS INVITED  
TO CHINA TO HELP BRING  
SPACE CONTEXT EDUCATION  
TO TEACHERS THERE.

MAN ON 
A SPACE 
MISSION 
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Rugby School also hosts the Institute of Physics meeting 
every June, which is the largest meeting of Physics teachers in 
England attracting more than 150 delegates. Alongside the 
lectures and workshops provided by external speakers, Andy 
and his team run workshops for other teachers as part of the 
event. The department has also been organising the popular 
‘Extreme Physics’ residential courses for teams of Year 10 
pupils from hundreds of schools for the last eight years. 

“ THE BIGGEST CHALLENGE FOR THE 
STUDENTS AND OURSELVES IS MANAGING 
TO FIT EVERYTHING IN AS WE ARE ALL 
INCREDIBLY BUSY IN THIS SEVEN DAY-A-
WEEK BOARDING SCHOOL." 
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Enter Art teacher, Joe Ryan, who joined 
Rugby last year. Still working as a 
professional artist, Joe has found working 
with students here has in turn encouraged 
him to take risks and to look at his own 
work differently.

Joe studied in London before moving to 
New York in 2004 for a Masters’ degree at 
the New York Studio School. He became 
Assistant Professor at West Connecticut 
State University before returning to England 
where he held a residency at The Oratory 
School for three years.

A British artist, Joe is best known for his 
obliquely autobiographical paintings, 
dealing with traditions of geometry and 

references to the History of Art. His work 
explores various themes of language and 
experience through metaphors in still-
life and portrait. Represented by Galerie 
Mourlot in New York, and Atelier Alen 
in Munich, he now works directly with 
the students primarily in the mediums of 
drawing and painting.

“I came to Rugby knowing its reputation 
for academic excellence, but what has 
impressed me more and more is how 
forward-thinking and adaptive it is. It is 
constantly trying new methods to get the 
best out of the students,” said Joe.

“My own work has changed since being 
here, the students are incredibly brave in 

their own work and that has forced me to 
challenge my own habits and take risks 
that I might not have done if I was quietly 
working away in my own studio.

“The studio is the perfect environment to 
coach a student’s independent research. 
I try to give them an impartial and direct 
formal reading of their work. If this does 
not match their intentions then we discuss 
alternative strategies. But I treat them 
as peers, we are all pursuing something 
wordless, so it takes a bit of discussion 
to figure out what is being ‘said’ on the 
canvas, and that goes for myself too. 

“As a practitioner I will always have a 
canvas on my easel, I think it is useful to see 
how many changes occur before anything 
really starts to happen. The first habit for 
a student to break is their desire to ‘get it 
right’ the first time around.

“They say that if you find something that 
you love doing then you will never work a 
day in your life. Painting, and discussing the 
mechanics of painting, is always a challenge, 
never dull and what I love doing the most.

“Every canvas is its own challenge. But it is 
interesting to hear the students’ response 
to my own work. They will always see 
something I did not see. It is a visual 
medium, so I think it is imperative for them 
to see a painter working. As that painter, 
I find it quite humbling, you have to put 
yourself on the line and they can see you 
make mistakes and battle it out. 

“I still work as a professional artist. I paint 
every day and am represented in New York 
and London.” 

Joe’s work will feature in a group exhibition 
for the New English Art Club in London 
this summer, a solo show in Italy and at an 
exhibition here at Rugby in the School’s 
Lewis Gallery just before Christmas.

ART 
A PASSION FOR

AT A TIME WHEN THE ARTS ARE BEING SQUEEZED OUT OF THE 
CURRICULUM, RUGBY IS EVEN MORE PASSIONATE ABOUT GIVING ITS 
STUDENTS ACCESS TO THE VERY SUBJECT WHICH ENCOURAGES THEM 
TO BE BRAVE AND CONFIDENT IN THEIR OPINIONS. 

In an article for The Telegraph Head Master, Peter Green, wrote: “It is by studying 
the arts that those muscles of critical analysis, creative interpretation and evaluative 
judgement can be tested and strengthened. To study the arts is to allow yourself to 
go to a place of uncertainty.  And, in doing so you become your own person, brave 
and confident. What parent wants their child to be unprepared or unable to navigate 
uncertainty, when parents, as adults, know that it is uncertainty that characterises 
most of life.”



32  |  Spring 2017  |  www.rugbyschool.co.uk

Andrew’s interest in English was initially a 
by-product of finding the subject difficult. 

As a dyslexic boy his reading and writing 
were a conscious priority until secondary 
school, by which time he was hooked on 
JRR Tolkien, Terry Pratchett, JK Rowling and 
George RR Martin. 

“The Master of Teaching course at the 
UCL is the natural continuation of its 
PGCE course, which includes the first two 
modules of the MTeach,” he said. 

“When I started to work at Rugby School 
in 2015, I knew there was still more for 
me to explore about the teaching of my 
subject and the psychology and philosophy 
of learning. It was, and still is, important to 
me to know what I think about teaching 
and learning, particularly as I became 
aware of the multiplicity of teaching 
practices during my training.

“I have now completed four of the six 
MTeach modules. Last year, my main 
practice-based research here at school 
was for the ‘Developing Understanding 
in English, Media and Drama Studies’ 

module; I set myself the title ‘How do 
Vygotskian ideas about emotion help 
explain development in the English 
classroom?’. Lev Vygotsky was a theatre 
critic and psychologist in 1930s Soviet 
Russia and his most influential ideas revolve 
around learning via interaction with others.

“From lessons about the power of 
punctuation and the implications of 
grammar, to improvisation, ‘acting out’ 
parts of texts, and original drama, to 
advanced, student-led discussions of 
feminism, I found that socially co-created 
knowledge was always a precursor to 
development and that  development 
precipitates from a cathartic moment 
in which an idea is emotionally ‘lived’. 
Development isn’t ‘knowing more stuff’ – 
it is the innovation in a person’s capacity 
to imagine and to use that new real of 
imagining to act in the real world.”

Andrew’s essay was awarded distinction 
level and is now being used as an ‘exemplar’ 
for the new cohort of MTeach students. 

“The MTeach has given me greater 
confidence to experiment with teaching 

styles and to be reflective about, and 
critical of, my own practice,” he said.

“There is such breadth and depth of 
expertise and experience represented by 
my colleagues here at Rugby. Obviously, 
I enjoy learning – but it is nevertheless 
inspiring to work with so many people 
with lifelong passions for their respective 
areas. This extends beyond the subjects 
themselves to the question of how to teach 
them, and yet further, to the question of 
how to raise young people in a way that 
best prepares them for a good life. It may 
sound mawkish, but this is a unique and 
special community.”

Andrew’s current challenge is rationing 
all of the interesting aspects of School 
life here that he enjoys being 
involved in – the one-off plays and 
performances, the trips to the 
RSC, visiting speakers, the weekly 
Landor Society (poetry), the 
House Debating competitions, 
the Duke of Edinburgh Award 
and Madagascar expedition 
this summer…

FROM A DYSLEXIC BOY, LATE INTO READING AND EVEN LATER 
INTO SPELLING, ANDREW SMITH IS NOW AN ENTHUSIASTIC 
TEACHER OF ENGLISH. A SHINING EXAMPLE OF GOING 
‘ABOVE AND BEYOND’ HE RECENTLY EMBARKED ON THE 
MTEACH MODULES ACHIEVING A DISTINCTION WITH AN 
ESSAY NOW USED AS AN ‘EXEMPLAR’ FOR THE NEW COHORT 
OF MTEACH STUDENTS.

MTEACH IS A HIGHER DEGREE FOR EDUCATION 
PRACTITIONERS WHICH AIMS TO ENHANCE THEIR 
PROFESSIONAL LEARNING. IT PROVIDES INTELLECTUALLY 
CHALLENGING AND SUSTAINED PRACTICE-BASED 
DEVELOPMENT OPPORTUNITIES. IT INCLUDES UNIVERSITY-
BASED SESSIONS AND MANDATORY ONLINE ASSIGNMENTS.

" There is such breadth and 
depth of expertise and 
experience represented by my 
colleagues here at Rugby"
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From the depths of Borneo’s tropical 
rainforest, Leanne’s passions for Geography 
and research really kicked in.

It was during this trip that she saw first-
hand the alarming impact western society  
is having on the flora and fauna of the 
tropics. Finding a genuine purpose for 
research was highly motivating and inspired 
her to conduct her own research and dig 
deeper (quite literally!) into the effects of 
wildfires on the organic geochemistry of 
tropical peatlands. 

“I wrote both my undergraduate and 
doctoral thesis about the Bornean tropical 
peat,” she said.

“My PhD was funded by an EU Reducing 
Emissions from Deforestation and 
Degradation and Times University of the 
Year Scholarship and supervised by global 
peatland expert, Professor Susan Page at the 
University of Leicester. 

“After travelling to some of the world’s 
most remote wilderness locations such as 
Kalimantan and the highlands of Vietnam, 
I realised that although research provided 
the intellectual challenge I craved, I really 
enjoyed working with students and sharing 
my passion for environmental change.”

Leanne arrived at Rugby in September 2016 
and part of her role involves heading up 
the School’s EPQ and inspiring the next 
generation of independent researchers. 

In addition, she teaches Geography up to  
A level, coaches major sports, and is 
assistant housemistress in Griffin. 

“The beauty of this qualification is the 
diversity of the research that can be 
done,” said Leanne. “Students can choose 
to produce an artefact piece or a longer 
written report. This gives those with more 
practical minds the option to create or 
invent a tangible product or organise their 
own event. For example, one student is in 
the process of organising and marketing a 
photography exhibition entitled ‘Boarding 
life at Rugby’ which will be showcased in 
the School’s end of term The Festival on The 
Close and 450th anniversary celebrations.” 

The qualification has proved to be very 
popular among the Rugby students with 
nearly 70 LXX students starting a project 
earlier this year. Dr Milner’s experience  
of novel, independent research at the 
highest academic level has allowed her to 
develop the skills needed to support the 
sixth form at Rugby School in their own 
research journeys. 

She would not, however, be able to deliver 
this qualification without the support of  
a team of supervisors from a wide range  
 of subject specialisms. Unlike any other  
A level the EPQ allows students to receive 
one-to-one meetings with their supervisors 
and they are able to research an issue of 
their choice. 

The process concludes with the Rugby 
School EPQ conference where each student 
presents their findings to an audience. 
Students, members of the teaching staff 
and parents are invited to this event to 
celebrate the completion of the wide range 
of research projects. 

“The students are given the opportunity to 
satisfy their intellectual curiosity, free from a 
prescriptive curriculum,” said Leanne. 

“Who knows where their research might 
take them? The best projects are born out 
of a genuine intrigue about an issue and I 
have seen students go on to realise fantastic 
research, for example, publishing their 
own books, writing for local newspapers, 
and even producing their own music and 
making profits on iTunes!”

Completing an EPQ also has benefits for 
a student’s future studies. Universities 

Freedom
thinkto

SELF-DIRECTION, MOTIVATION AND 
CRITICAL THINKING ARE KEY SKILLS 
FOR LATER LIFE. AN EXTENDED 
PROJECT QUALIFICATION (EPQ) 
ALLOWS STUDENTS TO EMBARK 
ON A TOPIC THEY ARE PASSIONATE 
ABOUT WHERE THE PROJECT 
PROCESS IS AS IMPORTANT AS THE 
FINISHED PRODUCT.

IT’S A SELF-MOTIVATED PROJECT, 
EQUIVALENT TO AN AS LEVEL, THAT 
ENCOURAGES CREATIVITY AND 
CURIOSITY – SOMETHING EP CO-
ORDINATOR LEANNE MILNER HAS 
EXPERIENCED TO THE DEEPEST LEVEL...



recognise the value of the EPQ and it is 
common for admissions to give reduced 
offers based on a student completing a 
project. This is hardly surprising since 
it develops skills such as independent 
thinking, public speaking, critical thinking, 
project design and referencing, all crucial 
for success at undergraduate level. 

Rugby students are giving themselves a 
serious edge over their competition and 
many Oxbridge candidates have spoken 
about how their research ideas have been 
discussed at interview. 

The journey is challenging and the 
students need to be tenacious if they are 
to complete their write-up. In fact, Leanne 
would argue that the most difficult, yet 
most satisfying part of doing research is 
overcoming the obstacles in the road. 

“An exciting piece of research involves 
exploring the unknown and with that 
comes a path which is difficult to navigate 
at times,” she said. “Get to the end, 
however, and you will have achieved so 
much more than just the answer to your 
research question. You will have learnt 
some skills which will stay with you for the 
rest of your academic career.”

“
After travelling to some 
of the world’s most remote 
wilderness locations such 
as Kalimantan and the 
highlands of Vietnam, 
I realised that although 
research provided the 
intellectual challenge I 
craved, I really enjoyed 
working with students and 
sharing my passion for 
environmental change. ”
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NAIL-BITING DRAMA



LAST SUMMER, ANDY CHESSELL, 
ARTISTIC DIRECTOR, SUGGESTED 
TO THE DRAMA DEPARTMENT 
THAT IT MIGHT BE A ‘VALUABLE 
EXPERIENCE’ TO REMIND 
THEMSELVES WHAT IT IS LIKE 
TO BE A PUPIL BY TAKING THE 
PRESTIGIOUS GRADE 8 LAMDA 
EXAMS ALONGSIDE THEM. 

LAMDA (London Academy of Music and 
Dramatic Art) is a co-curricular subject 
for students wishing to develop their 
performance and communication skills  
but who don’t necessarily want to do 
GCSE or A level (although many do both 
sets of exams).

It would remind them, said Andy, of 
what teachers ask of pupils in terms of 
preparation, performance - and nerves. 
And it might be fun. 

Simone Hancox, full-time drama  
teacher; Kim Thompson, part-time  
drama teacher; and Peter Thomas, 
graduate teaching assistant in the  
drama department, agreed.

Kim filled in the application forms and 
sent them off, wondering if anyone at 
LAMDA would notice that four dates of 
birth from the Rugby School submission 
meant that four candidates were 
significantly older than the others. They 
didn’t, in fact, so Kim admitted to the 
examiner that four teachers were in the 
mix. LAMDA were impressed and said 
they thought it was a first. 

Last term, there were 61 LAMDA students 
at Rugby, 22 of them taking Grade 3 – 8 
exams. Hermione Bathurst and Amelia 
Stoddart were taking the Grade 8 exams. 

Each candidate had to prepare three 
3-minute monologues from different 
periods of history: pre-1800; 1880 – 1980; 
and post-1980. Andy chose: Shakespeare’s 
Richard III, Peter Nichols’ A Day in the 
Death of Joe Egg; and Peter Shaffer’s 
Amadeus; Simone chose: Shakespeare’s 
Macbeth; Githa Sowerby’s Rutherford 
and Son; and Elaine Murphy’s Little Gem; 
Kim chose: Moliere’s The Misanthrope; 
Tennessee Williams’ A Streetcar Named 

Desire and Vivienne Franzmann’s 
Mogadishu; and Peter chose: Shakespeare’s 
The Merchant of Venice; Nikolai Gogol’s 
The Government Inspector; and Martin 
McDonagh’s The Pillowman.

In addition they would have to do an oral 
exam on the theory of the Russian theatre 
practitioner Konstantin Stanislavski, to 
demonstrate an understanding of his 
principles and the historical context 
in which his work has evolved and an 
appreciation of how his theories continue 
to influence performance. 

A LAMDA examiner was booked for two 
days in October, with the performances to 
take place in the Macready Theatre Foyer, 
where the famous director would look 
down on them from his framed portrait. 
Andy, Simone, Kim and Peter started 
to feel a bit vulnerable. They coached 
Amelia and Hermione and watched them 
rehearse, and then the tables were turned 
and they had to rehearse in front of each 
other - and their pupils. Andy was the 
only one with any professional acting 
experience and that was a long time ago. 
They realised they were considerably more 
nervous than Hermione and Amelia. 

What would happen if they failed? Would 
the Head Master arrange for P45s to be 
left on their desks?

Andy remembers pacing up and  
down before the exams; Kim had  
sleepless nights. 

Amelia and Hermione said that seeing 
their teachers sitting in the exam hall 
fostered a competitive spirit. Amelia said: 
“I think it’s good they did the exams. It 
shows they wanted to get more involved.”

What did the Head Master think? “It’s brave 
of teachers to sit public exams, especially 
at the same time as the pupils. If you stop 
learning new things you might as well stop 
teaching. Seeing their teachers sitting public 
examinations allows children to see adults 
taking risks and not being afraid to fail.”

Of the 26 LAMDA entrants, 18 received 
distinctions as did the four teachers. This 
year? Watch this space.

LAMDA were 
impressed 

and said they 
thought it  

was a first. 
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25-29
JUNE

LAURA 
MVULA
G4
SIMON EVANS 

The Close, Rugby School, Rugby, Warwickshire, CV22 5EH

WITH 
LESLEY 
GARRETT  

NYJO STOMP
WORKSHOPS 

MOTIONHOUSE
LOUIS DE BERNIÈRES 
JOHN AGARD  ZOE LYONS
ALASDAIR BECKETT-KING
GARY DELANEY  VOCES8
NICK CASSENBAUM  OXANA SHEVCHENKO 

…AND MUCH MORE

Supporting

Book your tickets now at 

www.thefestivalontheclose.co.uk
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Book now to

‘WALK THE RED CARPET’
and enjoy a night of 

‘FUN AND CELEBRATION’

450 ANNIVERSARY
GALA BALL

on Saturday 24 June 2017

Evening’s Events

18.00 Premiere of the 450th Anniversary Film
  Including first performances of the specially composed Anniversary  

Overture and Anthem

19.00 School Corps of Drums ‘Beating Retreat’
 Drinks Reception on The Close

20.00 450th Gala Ball
  Dinner and 450th Anniversary wine in the magnificent ‘Performance Arena’ followed by 

dancing to the JC Collective Band and Video Disco by Joffins.

01.00 Carriages

Tickets are £125 per person or why not book a table of 10  
and bring your family or gather your contemporary Rugbeians for a great evening.

You can book online at www.rugbyschool.co.uk/450th



Rugby School, Rugby, Warwickshire, CV22 5EH

Telephone: +44 (0)1788 556 216
Email: enquiries@rugbyschool.co.uk

www.rugbyschool.co.uk


